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Background
The MATEY Project began in September 2001 with 22 schools involved in this two-year project.

The following pages are drawn from the Project report and consist of  an amalgamation of the information collected by practitioners on paired school visits, with additional input from the Challenge Group Working Party.  There is a summary of the common features identified by the project schools and any issues raised for consideration.  

Project summary

The opportunity for staff to visit partner schools proved profitable for both the teachers involved and the project as a whole.  It provided staff with an insight into alternative ways of supporting more able children, giving them more useful strategies that they can consider in the light of their own class/school policies and practices.

A diverse range of strategies were employed by teachers in schools to continue the progress made by high attaining children working in the Foundation Stage.  The necessity for flexibility of approaches is essential when considering the needs of the youngest children.

IDENTIFICATION OF STRATEGIES SUPPORTING MORE ABLE CHILDREN

	MANAGEMENT LEVEL

	POLICY
	· more able issues included within all other curriculum policies

· more able issues included in the policy for Special Educational Needs

· Inclusion policy includes the more able

· High attainers/more able policy including identification and provision

· High expectations outlined in school aims

	TRACKING SYSTEM
	· Co-ordinator compiles and monitors a more able register

· Test results monitored through electronic tracking system

· Tracking organised through regular teacher observation and  assessment 

· Subject co-ordinator tracks progress in CLLD and PRSN

· Development Matters and EYFS Profile/eProfile used to enable tracking

	MONITORING
	· Subject leaders monitor progress of individuals and groups

· Records are completed half termly

· The head teacher’s/year leader’s/EYFS/KS1 co-ordinator’s responsibility

· Monitoring recorded on register and records for each child

	CO-ORDINATOR’S ROLE
	· Headteacher monitors
· Part of the assessment co-ordinator’s role

· Co-ordinator completes and reviews register termly

· Liaison with practitioners/other adults/EYFS/KS1 teachers

· The collection of useful resources to support teaching and learning

	TRAINING
	· Co-ordinator’s responsibility (attend and disseminate information) Any information from training is shared at whole school staff meetings

· School based whenever possible

· National and local training attended

	PRE-SCHOOL FEEDERS
	· Encourage reference to the more able child in pre-school records

· Discuss more able issues at local partnership meetings
· Use Transfer Record Sheet to identify able children

· Effective liaison between settings proves helpful (discussion, records)

· Sharing and exchange of information proves useful

· Discrete EYFS record keeping promotes smooth transition 

	TARGET SETTING
	· Classroom-based targets set for individuals/groups of children

· Individual targets included in short-term  planning for able child

· Target setting process is undertaken according to school policy (groups)

· Targets set for PSED (whole class/group as appropriate)


Management Level

Common Features

· Clear, coherent school policy, which reflects practice in the classroom

· Early identification of the more able child (see Nebraska Starry Night and Finding & Exploring Young Children’s Fascinations p 46)
· Identification of a co-ordinator on the staff with responsibility for the more able

· High expectations by all staff/other adults

· Effective assessment and monitoring systems in place across the school

· In-school advice and support available for class teacher

· All staff involved in development training

· Effective liaison with pre-school providers and parents/carers
· Useful records collected from pre-school providers and parents/carers
· Assessment for learning underpinning teaching and learning

Challenges
· School-based resources are needed to help practitioners to plan challenges for the more able child.

· Provision of whole school training to support staff in working together in meeting the needs of the more able child.

· Consistency of records (based on Development Matters/Early Learning Goals) sent from  pre-school providers would be helpful to the reception teachers.

· Identification of the more able child on pre-school records to enable the reception teacher to plan more effectively for the child.

· If no identification of more able children in the Foundation Stage in school, this can lead to complacency with regard to policy and expectations of staff in KS1.
· Developing partnerships with parents/carers to share information/knowledge of interests/strengths/aptitudes
IDENTIFICATION OF STRATEGIES SUPPORTING MORE ABLE CHILDREN

	CLASSROOM LEVEL

	SETTING
	· Ability grouping

· Acceleration possible in small school (reception work with year 1 in same class)

· Able children work with older children

· Able children work with older children in literacy/numeracy groups

· Individual programme organised for specific learning

	PLANNING
	· Differentiation recorded in short-term planning

· Differentiated tasks planned in CLLD and PSRN
· In mixed R/Y1 classes, more able children have timetabled time to work together

	ASSESSMENT AND RECORDING
	· Teacher assessment used to monitor progress

· Assessment records used (summative/formative assessments)

· Termly/half-termly assessments in CLLD and PSRN
· Assessments made against challenging targets

	PHYSICAL ORGANISATION OF THE LEARNING ENVIRONMENT
	· EYFS classrooms have ongoing areas of provision, supporting all areas of learning
· ICT used in all areas of classroom to support and extend learning

· Outdoor area organised to develop and extend learning, complementing indoor provision 
· Staff include children in discussions on how to develop their learning environment
· The learning environment supports opportunities for sustained activity, enabling children explore, experiment, discover and develop their own interests

	POSSIBLE DEPLOYMENT OF STAFF AND OTHER ADULTS
	· Support staff can support more able children

· Nursery nurses can work with more able children

· Headteacher works with a more-able group of children(R/Y1/Y2)

· Other adults work with more able children

· Older children are partnered with able children in reception (CLLD and PSRN)

· Parents run clubs for more able children after school


Classroom Level

Common Features

· Children are sometimes grouped according to ability.

· There is some flexibility for regrouping across year groups.

· More able children are identified in planning.

· In planning, extension activities are recorded and assessed.

· The school operates a consistent approach to assessment.

· Teacher assessments inform planning for the child.

· The organisation of the learning environment is flexible.

· Other adults are used to support the more able child.

· Positive behaviour strategies support learning.

· Recognition of children's achievements is given priority by all staff.

Challenges
· Some classes have no other adults working in the class to support the more able children.

· Adult support often needs training to work with the more able child (NN, CSA, and parents).  This is time consuming for the teacher.

· Poor social behaviour can mask the ability of some able children.

IDENTIFICATION OF STRATEGIES SUPPORTING MORE ABLE CHILDREN

	PUPIL LEVEL

	INVOLVEMENT OF PARENTS
	
Early identification shared
  Flexible opportunities for parents to engage in supporting their

      children’s learning and development

  Parent/carer evenings to set targets for improvement


Reading records shared (home/school links promoted)


Regular parent/teacher discussions about learning


Homework, if used, is differentiated

Parents invited to work alongside their own child


Parents run after-school clubs for the able children (CLLD and PSRN)



	PERSONAL, SOCIAL AND EMOTIONAL DEVELOPMENT
	
Continued PSED records from pre-school providers


Emphasis on PSED development for all children


SEAD/ SEAL/Circle Time is being developed


Is an integral part of parent meetings (termly)

	FEEDBACK TO PUPILS
	
Pictorial target recording sheets used (ducks, trees, clouds, etc)


Marking of work used to positively reinforce learning


Work shared with parents (next target identified and agreed in class)


Verbal feedback is very important


All feedback to children should be immediate and relevant


There is recognition of  personal attributes and achievements to support children’s development of themselves as learners 

Time is planned for able children to review their own work


Pupil Level

Common Features
· Pupil voice: adults listen to and value pupils’ ideas/questions. These are used to help plan learning experiences

· The promotion and development of home/school partnership is important.

· Involving parents in the process of early identification is vital.

· Parents need to know how they can work at home to support their child's learning. Specific targets for learning are shared with parents.

· Able children should be encouraged to evaluate their own learning, reviewing and discussing work to set their own targets for improvement.

· The more able child's P.S.E. development needs monitoring carefully; adults support children in asking questions, taking risks, making mistakes and learning from them
· Circle Time is being used in many schools to support the resolution of difficulties through respectful discussion
Challenges
· Developing parent partnership in the Early Years Foundation Stage to support effective liaison between school and home.

· Encouraging parents to come into school on a more regular basis (e.g. working parents do not always have the opportunity to meet practitioners on a daily or weekly basis). Providing flexible opportunities for involvement
· Appropriate classroom resources available to support staff/parents in meeting the needs of the more able child.

· Advice and support available to develop effective strategies for self-evaluation and review in the Early Years classroom.

· Sufficient advice and support on the assessment for learning process, which underpins planning and ongoing assessment in the classroom.

Further information may be found at:
http://nationalstrategies.standards.dcsf.gov.uk/giftedandtalented
“All children, including the most able have the right to a challenging and appropriate education.  Those of us in education have to ensure that able children have sufficient opportunities to use their abilities and that they are encouraged to excel.” 

(Barry Tear 1997)
