	Short-term planning 
	Lessons 1 and 2 ‘Chronological understanding’ PoS 1a/b

	Specific learning objectives
	· To sequence key historical events and personal events on a timeline. 

· To learn and use key historical terms to describe time, for example, millennium, century, decade. 

· Use chronological skills to order Tudor monarchs on a timeline using dates of time order. 

	Resources
	· Pictures or artefacts from different periods studied. 

· Laminated text cards with significant events and dates on, for example, ‘1969 First man on the moon’. 

· Laptops with internet access. 

· Selection of relevant sources including artefacts, pictures and books. 

	Activities
	· Give groups sets of pegs and ask them to put in order of oldest to most modern. Discuss how they were able to order them correctly. A similar activity can be done with any sources of a staged chronological order. Discuss use of timeline in history lessons to sequence key events just like putting pegs on a washing line (children should all have prior experience of timelines). 

· Recap on previous historical experiences from year 5, for example ancient Egypt and Roman topics. Why do we use words such as ‘ancient’? What does this term mean? 

· Give cards to groups to order events chronologically. Include timely and high-profile dates and events such as Nelson Mandela’s release from prison to generate interest. Use cards with decade/year/event and place next to key periods as necessary. 

· Children feedback their findings to the rest of the class. 

· Introduce the Tudor period and explain how many years the Tudor period spanned. Slot Tudor period onto timeline. Children re-create timeline on paper. 

· Give children images and dates of Tudor and Stuart monarchs to sequence, and discuss names and genders. 

· Extension: what do you notice about the period 1649–60. Use laptops to research why there is a gap (Google/Ask Jeeves). 

	Organisation
	· Whole-class introduction, discussion and questions, group and independent work, with verbal and written feedback. 

	SEN
	· Depending on specific needs, support tailored as necessary, eg guided writing, reading historical vocabulary. 

	Other adults
	· Support groups sequencing, aid selection of appropriate sources, and use of correct historical terminology. 

	Time allocations
	· Up to two hours (for both lessons 1 and 2). 

	Success criteria
	· I can correctly order personal events into order on a timeline. 

· I can use the correct vocabulary when expressing units of time. 

· I can place the Tudor and Stuart period in the correct position on my timeline. 

· I can put the Tudor and Stuart kings and queens into correct reign order. 

	Assessment notes
	· Timeline in correct order, and using correct historical terminology and period. PoS 1a/b/Level 3. 

· Tudor and Stuart monarch timeline in correct order. PoS 1a/b Levels 3/4. 

· Extension to research relevant details about period 1649–60 and explain what happened in this period. PoS 4a/b Level 4 (picture 2a). 

	Coverage of PoS Level 3
 

Level 4
	· To show their understanding of chronology by being increasingly aware that the past can be divided into different periods of time, such as Roman, Tudor. They can also use some historical terms that measure time, like century or decade. 

· To understand chronology, sequence events and use appropriate terms related to the passing of time. They use these skills when they show their historical knowledge and understanding of characteristics of the Tudor and Stuart periods.


	Short-term planning 
	Lessons 3 and 4 'Historical enquiry' PoS 4a/b

	Specific learning objectives
	· To describe the main features of life at sea during Tudor times. 

· To use sources of information to make detailed observations and inferences about the life of sailors and Henry VIII. 

· To use a range of sources including ICT to find out about how much of the Tudor shipping methods have survived into our present time. 

	Resources
	· Stained sheets of paper using tea/coffee. 

· Laptops/internet access. 

· Selection of books. 

· Art paper for mounting work. 

· Henry VIII Holbein print. 

· Accounts of the Mary Rose sinking. 

· ‘Tudor portraits’ educational resource pack – National Portrait Gallery. 

· ‘Tudor portraits’ – National Museums and Galleries on Merseyside (Walker Art Gallery). 

	Activities 
 

 

Pictures 5 and 6
	· From art lesson on Holbein, recap on the character of Henry VIII, perhaps looking at ‘powerful man’, ‘acquisitive’, ‘proud of building defences against the enemy’. Discuss and review the evidence about Tudor sailors in particular the most significant piece of evidence, a real Tudor ship, the Mary Rose. This gives us first hand experience of life at sea. 

· Using laptops and the ICT suite, visit www.maryrose.org/ and research information to create a fact page about life at sea. Books can also be used to enhance this work. 

· Each group feeds back to the class their discoveries on food, storage, warfare or sailor’s life on board, surgery etc. 

· Discuss how reliable the evidence is. 

· Read to class two accounts of sinking of the Mary Rose and discuss reliability of two opinions. 

· On stained paper, rewrite relevant information for display. Create a Tudor rose and mount work (Examples 3 and 4). 

	Organisation
	· Whole class introduction, discussion and questions. Paired and independent work. 

	SEN
	· Support use of internet. Give guided questions and help retrieve information to create work under chosen sub-headings, such as food or medicine. 

	Other adults
	· Support laptop use and selection of appropriate information. Guide writing task by modelling writing as appropriate and give language support. 

	Time allocations
	· Two hours for both lessons 3 and 4. 

	Success criteria
	· I can tell you facts about Tudor life at sea from research I have done through the internet and by looking at books. 

· I can choose information I think is likely to be accurate and understand that historians may have interpreted some information. 

	Assessment notes
	· Observation of internet use and ability to select appropriate source information. PoS 4a/b Level 3. 

· Written work is clearly presented for purpose and children may show evidence of expressing their own opinions about sources and aspects of life at sea in Tudor times. POS 4a/b Levels 3/4. 

· Extension: produce a report as the Mary Rose sinks selecting relevant source evidence to support their text. POS 4a/b Level 4. 

	Coverage of PoS Level 3
 

Level 4
	· To make detailed observations and to begin to make inferences and deductions from sources of information, such as objects, pictures, people talking about their past, buildings, music, written sources. 

· To find answers to questions about the past by using sources of information. 

· Begin to research, select and combine information from sources of information about the past so that they can find out about aspects of the period they have studied. 


	Reinforcement activity
	Extension activity

	· Comprehension exercise to consolidate learning using vocabulary cards. 
	· What must it have been like for sailors working aboard the Mary Rose? Consider the job they might have had and what they would have felt as the ship was sinking. What would have happened to the sailors? Did any manage to survive? Remember the eyewitness accounts at the start of the lesson, write your own account of what happened. PoS 4a/b Level 4/5. 


	Question bank

	· Who was Henry VIII? 

· What sort of person was he? How do we know? 

· What things tell us he was interested in seafaring? 

· What was the same and what is different about between life at sea then and now? 

· What did Tudor sailors eat at sea? 

· How were sailors treated if they were unwell? 

· Given that the English and the French had been at war many times, why might the two versions of the same event be so different? 


	Short-term planning 
	Lesson 5 and 6 'Historical interpretation' PoS 3

	Specific learning objectives
	· To examine and identify aspects of the characters of Elizabeth I from historical sources such as portraits. 

· To use the internet website www.snaithprimary.eril.net/ and go to the Tudor link to identify specific source information to carry out the activity. 

· To place portraits in chronological order. 

· To provide detailed observations about her life by using a portrait as a source. 

	Resources
	· Laptop and internet use. 

· Elizabeth I poster by Marcus Gheeraerts the Younger 1592 www.npg.org.uk or www.snaithprimary.eril.net/ and go to Tudor link. This also has images of Elizabeth I as a young woman, 

· Worksheet of key questions. 

	Activities
	· Recap on knowledge about Henry VIII and show portrait of Henry and his young daughter. Put side by side on whiteboard if available. What similarities are there between daughter and father? Discuss family resemblances, how are they standing, clothes, jewellery etc. How do we have to behave for family portraits? Discuss the importance of official portraits and link this to Queen Elizabeth II as a mother, horsewoman, Queen. Does it matter that she is portrayed as the age she actually is? 

· The lesson is about Elizabeth I, how she wanted to be seen by others and how others really saw her. 

· Introduce the Tudor part of the Snaith website on the interactive whiteboard. Click on Elizabeth I at the top of the page and attempt to place her portraits in correct chronological order. Discuss choices. 

· Choose the 1592 portrait, then answer questions by making observations on individual worksheets. 

	Organisation
	· Whole-class introduction, discussion and questions, group and paired work. Individual written worksheets at appropriate level. 

	SEN
	· Depending on specific needs, support tailored as necessary, for example share ideas verbally or record on tape. 

	Other adults
	· To guide questions when making observations from sources, to monitor laptop/internet use, and completion of the worksheet task. 

	Time allocations
	· One to two hours (lessons 5 and 6). 

	Success criteria
	· I can look at portraits of Elizabeth I and answer questions about her. 

· I can use a website to organise her portraits in the correct date order and check my answers. 

· I can study a portrait in detail and make judgements about how Elizabeth wanted to be seen from her subjects’ point of view. 

	Assessment notes
	· To examine a variety of portraits and correctly print out the Elizabeth I portrait timeline. PoS 1a/b Level 4, PoS 3 Level 3. 

· Verbal or written answers from observed details in portrait, showing an understanding of the importance of messages within Elizabethan imagery. PoS 3 Level 4. 

	Coverage of PoS Level 3
Level 4 (average end KS2)
	· To identify some of the different ways in which the past is represented, such as artists and pictures. 

· To show some aspects of the times they have been studying have been represented and interpreted in different ways. 


	Reinforcement activity and extension activity

	Using a pre-prepared ruff, take digital photographs of the children. Using photographic software, import this picture onto the body of an Elizabethan man or woman. (Do this with print outs manually if necessary). Discuss or write about who they are and what life is like for them in a ‘hot-seating’ style, considering name, job, food they eat, where they live or entertainment.


	Question bank

	· How can we find out about what the Tudor’s looked like? 

· Why did they have their portraits painted? 

· How do you have to behave and stand in a school or family portrait? 

· What is the same and what is different between the portraits of Henry VIII and Elizabeth I? 

· Can you place the portraits of in order using clues in the pictures? 

· Check your answers – why do you think they might be in a strange order, given the dates of the portraits? 

· Why was she painted younger than she was? 

· See comprehensive range of questions on the school worksheets about the Marcus Gheeraerts portrait of 1592. 


